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Report  On  The  Grade  Nine 
Language  Essay  -  1956 

As  a  result  of  requests  by  teachers,  the  Department  of  Education  has  pre- 
pared this  report  on  the  essays  written  on  the  Grade  9  Social  Studies  -  Language 
examination  Part  "B,"  June,  1956.  It  is  presented  in  three  sections.  The  first 
deals  with  a  general  discussion  of  the  essays,  of  their  virtues  and  weaknesses;  the 
second  consists  of  a  scale  containing  samples  of  essays  falling  into  various  score 
ranges;  the  third  reproduces  the  essay  question  and  the  forms  used  in  marking  it. 

SECTION  I 

The  1956  Grade  IX  Language  essay  question  required  students  to  write  on  a 
topic  from  the  Social  Studies  course.  (See  Section  III).  The  subject  range  was  pur- 
posely broad  so  that  no  student  would  be  penalized  for  lack  of  knowledge  of 
material  necessary  for  any  treatment  of  a  specific  topic.  However,  many  students, 
some  of  them  apparently  of  average  ability,  could  not  confine  themselves  within 
this  broad  scope.  And  so,  markers  were  confronted  with  topics  ranging  from  The 
Girl  I  Admire  to  Should  Examinations  Be  Abolished?  These  essays  were  penalized 
for  being  off-topic.  It  would  appear  that  greater  stress  must  be  placed  upon  the 
importance  of  reading  instructions  carefully  and  following  them  explicitly. 

Planning  Evidence  of  planning  the  essay  appeared  rarely  in  the  examination  papers. 

Generally  a  rough  draft  was  completed  and  then  the  material  was  recopied,  fre- 
quently with  a  few  changes  made.  Perhaps  further  stress  should  be  given  to  essay 
planning  and  the  making  of  outlines.  A  more  careful  and  deliberate  revision  of  the 
rough  drafts  would  help  to  produce  better  essays. 

Although  no  mention  was  made  of  the  need  for  a  plan,  the  student  should 
have  been  aware  that  a  rough  draft  should  first  have  been  made  in  the  form  of  a 
prototype  paragraph  or  in  an  outline.  (See  Baker  and  Campbell,  WORDS  AND 
IDEAS,  Book  3,  pages  141  -  143.)  Instead,  the  first  draft  was  little  more  than 
rough  work,  unorganized  and  unrevised.  The  inclusion  of  a  plan  and  its  subse- 
quent development  would  have  permitted  the  student  to  revise  objectively. 

Unity  In  the  past  years  it  has  been  found  that  lack  of  unity  has  been  a  major  weak- 

ness in  essay  writing.  This  year  was  no  exception.  Numerous  students  starting  on 
a  specific  topic  wandered  off  in  varying  degrees.  Proportionate  penalties  were 
imposed  for  such  digressions. 

Although  the  subject  of  unity  is  considered  in  the  Junior  High  School  texts 
(Baker  and  Campbell,  WORDS  AND  IDEAS,  Book  3,  140  -  158  and  Baker  and 
Campbell,  WORDS  AND  IDEAS,  Book  2,  72  and  77)  it  is  apparent  that  further 
emphasis  is  necessary  in  classroom  instruction. 

While  for  examination  purposes  the  concern  is  primarily  with  correctness  of 
language  and  facility  of  expression,  there  is  a  point  in  essay  writing  beyond  which 
material  and  English  cannot  be  divorced.  Where  material  has  little  or  no  relation- 
ship to  the  topic,  where  there  is  such  great  lack  of  unity  that  the  essays  wanders 
hopelessly,  there  is  no  choice  but  to  penalize  the  student. 

An  essay  purportedly  covering  a  specific  topic  stands  or  fails  to  the  extent 
that  it  bears  relationship  to  the  topic.  The  world  outside  the  school,  while  caring 
about  correctness,  is  primarily  concerned  about  what  one  has  to  say.  Whether  the 
medium   of   expression   is   a   business   form,   a   letter   or   a   magazine   article,   the 


content  is  of  prime  importance.  Similarly  the  school  essay  must  contain  signifi- 
cant information  related  directly  to  its  subject.  Students  must  recognize  that  stay- 
ing on  a  topic  is  a  discipline  basic  to  essay  writing. 

Below  is  an  example  of  an  essay  which  wanders  from  the  topic.  Although  the 
writer  exhibits  many  other  faults,  he  could  conceivably  have  written  (if  he  had 
stayed  on  the  topic)  an  essay  worth  a  higher  mark  than  the  one  he  received  which 
placed  him  in  the  lowest  quarter  of  the  possible  scores. 

HOW  EUROPEANS  HELPED  TO  DEVELOPE  OUR  CULTURE 

Our  culture  has  been  developed  by  the  help  of  Europeans.  Europeans, 
such  as  Germans  helped  to  develope  our  culture  by  introducing  beer.  In  these 
ways  of  gaining  culture,  we  have  developed  a  high  culture  and  standard  of 
liveing. 

A  great  many  difficulties  have  arose  from  the  things  brought  over.  Most 
young  children  like,  beer.  They  grow  to  like  it  and  the  more  they  drink  it  and 
sometimes  get  in  trouble  with  the  police; 

As  for  sports,  the  Europeans  have  introduced  many  great  sports  of  today. 
Soccer  was  introduced  to  Canada  by  the  Europeans.  Soccer  is  now  develope- 
ing  into  a  great  sport.  Soccer  is  only  one  of  the  many  sport  introduced. 

Food  has  been  introduced  to  the  best  advantage.  The  orange  was  first 
developed  in  Japan.  When  oranges  were  introduced  into  Canada,  experiments 
were  made  to  make  it  bigger.  The  experiments  were  successful,  the  oranges 
were  made  all  most  twice  as  big.  There  are  many  more  different  kinds  of 
fruits  and  vegetables  introduced  by  the  Europeans,  besides  the  orange. 

Canada,  has  used  the  things  which  Europeans  bring  to  Canada  to  the 
best  advantage.  By  use  of  European  goods,  Canada  has  one  of  the  highest 
cultures  in  the  world. 


Introductions  While  lack  of  unity  was  a  general  weakness  in  the  writing  done  by  the  Grade 

IX  students,  the  markers  felt  that  the  greatest  improvement  could  be  made  to  the 
introductions  and  the  conclusions  of  the  essays. 

An  introduction,  particularly  in  the  expository  essay,  should  serve  a  three-fold 
purpose.  It  should  set  forth  concisely  the  nature  of  the  topic.  It  should  indicate 
the  manner  of  development  to  be  followed  in  the  body  of  the  essay.  Further,  it 
should  arouse  the  reader's  interest  in  what  is  to  follow  or  at  least  create  a  sym- 
pathetic attitude.  The  significance  of  the  initial  plan  for  improving  introductions 
and  conclusions  is  pointed  out  clearly  in  the  text.  (Baker  and  Campbell,  WORDS 
AND  IDEAS,  Book  3,  P.  144.) 

One  cannot  help  but  be  favorably  impressed  by  an  essay  which  starts: 

"In  the  year  1776,  the  United  States  of  America  took  the  final  step  in 
their  march  for  freedom.  It  had  been  a  long,  bitter  and  costly  fight,  but  now 
the  United  States  had  officially  broken  all  ties  with  Britain." 

How  different  an  impression  does  one  get  of  the  writer  and  his  work  on  read- 
ing an  introduction  such  as  this: 

"In  Canada  they  have  a  Prime  Minister  and  in  the  United  States  they 
have  a  President.  The  President  is  elected  by  the  people." 


or: 

"During  the  Industrial  Revolution  people  were  in  an  awful  mix,  be- 
cause they  never  had  anything  like  we  have  now.  All  they  did  was  work  and 
try  and  get  good  wages." 

The  purposes  of  an  introduction  are  fulfilled  in  the  two  examples  which 
follow.  They  do  have  faults,  but  both  suggest  the  nature  of  the  topic,  arouse  in- 
terest, and  permit  ready  development  of  of  the  subject,  the  first  by  discussing  the 
various  steps  in  the  growth  of  Canadian  government,  the  second  by  describing  the 
events  in  Cortes'  conquest  of  the  Aztecs. 

"Our  present  day  government  in  Canada  is  the  result  of  many  years  of 
bitter  struggle  on  the  part  of  our  pioneer  statesmen.  Every  step  of  the  way 
from  the  Quebec  Act  of  1774  to  1956  has  been  covered  with  heartbreaking  ob- 
stacles. We,  as  twentieth-century  Canadians  should  appreciate  and  understand 
the  history  of  our  country." 

"In  the  year  1518,  a  Spanish  ship  docked  at  a  harbour  in  Cuba  with  news 
concerning  a  wealthy  Indian  nation  directly  to  the  west  of  them.  To  prove 
their  theory,  the  Spaniards  brought  samples  of  this  untold  wealth  to  the  em- 
peror of  Cuba.  The  emperor's  hunger  was  only  whetted  by  the  sight  of  these 
fabulous  riches.  Deciding  immediately  that  the  Indian  nation  should  be  con- 
quered, the  emperor  sent  a  ship  under  the  leadership  of  Cortes  to  overthrow 
the  Aztecs." 

The  next  two  introductions  are  somewhat  more  artistic  and  imaginative,  em- 
phasizing the  purposes  of  attracting  the  reader,  and  leaving  the  lead  for  the  devel- 
opment to  the  next  paragraph. 

"When  one  hears  the  name  O'Kelly,  Yutang,  Lazowsky,  Binassi,  La  Fon- 
taine, Baun,  Stratychuk  or  a  host  of  others  like  that,  one  would  wonder  for 
a  moment  if  he  had  suddenly  been  transported  to  a  far  and  distant  land.  How- 
ever, this  is  not  so.  He  could  be  walking  down  any,  average,  American  street 
in  any,  average,  American  town." 

"The  Governor  General,  Vincint  Massey,  slowly  and  deliberately  dipped 
his  pen  into  the  ink  and  put  his  official  signature  on  the  piece  of  paper.  It 
was  small  in  size,  but  tremendous  in  meaning.  Few  people  realized  that  the 
pipeline  bill,  proposed  to  the  House  of  Commons  on  March  15,  would  have 
such  results  as  it  did.  Starting  as  a  glowing  ember,  the  bill  soon  burst  into 
violent  flame,  the  final  fuel  added  when  the  Progressive  Conservative  mem- 
ber was  temporarily  dismissed  from  the  government." 

Conclusions  As  the  introduction  poses  the  topic,  and  arouses  interest,  so  the  conclusion  must 

give  a  sense  of  finality  to  the  writing  and  must  leave  the  reader  with  the  feeling 
that  the  work  was  worth  the  time  spent  reading  it.  Although  generally  the  conclu- 
sions of  the  essay  were  poorly  done  there  were  some  outstanding  exceptions. 

Below  is  a  "summary-type"  conclusion  from  an  essay  on  one  of  the  humani- 
tarians. 

"Thus  we  see  that  Robert  Owen,  who  could  have  closed  his  eyes  to  the 
problems  of  his  fellow  man,  instead  of  exploiting  his  employees  like  so  many 
of  his  counterparts  did,  helped  them  to  become  prosperous  and  educated  rather 
than  poor  and  ignorant  citizens  of  their  country." 

Another  example,  somewhat  more  imaginatively,  crisply  sums  up  the  pathos 
of  the  destruction  of  the  Inca  Empire. 


Transition 


"Just  as  the  gold  was  melted,  so  was  the  civilization  destroyed  to  become 
part  of  the  past." 

The  writer  of  the  next  sample  has  caught  the  tragic  tones  of  the  end  of  what 
is  considered  a  romantic  period  by  practically  every  North  American  youngster. 
Concluding  an  essay  on  the  place  of  the  cowboy  in  the  opening  of  the  West,  he 
writes: 

"Then  came  many  things  that  changed  the  life  of  the  cowboy.  Settlers 
moved  westward  and  homsteaded  land,  bringing  with  them  barb-wire,  which, 
to  the  freedom  loving  cowboy,  was  a  symbol  of  bondage  and  civilization. 
Machines  came  into  operation  and  more  land  felt  the  plow.  The  cowboy 
changed  again  along  with  his  environment  and  way  of  life.  Now  he  is  called 
the  hired-hand." 

In  the  following  example,  the  writer  has  shown  a  maturity  of  thought  in  con- 
cluding an  essay  on  The  Early  Aztec  Culture. 

"With  the  coming  of  Cortez,  the  Aztec  Empire  fell.  Today  Mexico  city 
stands  upon  the  earlier  Aztec  capital  of  Temochtitlan.  Their  buildings  and 
works  of  art  are  kept  in  museums  for  the  world  to  wonder  at.  The  empire  is 
gone,  in  the  way  of  all  empires,  soon  after  its  climax  of  power." 

In  contrast  to  the  above,  a  student  concluded  an  essay  entitled,  "The  Differ- 
ence Between  Pioneer  and  Modern  Homes"  with  the  statement: 

"The  heating  is  regulated  to  keep  the  house  pleasantly  warm  throughout 
the  entire  year." 

Another  ended  an  essay  on  the  Industrial  Revolution  with: 

"So  after  the  I.  R.  their  were  many  improvements." 

A  third  example  of  the  abrupt  stop,  rather  than  the  planned  conclusion,  is 
found  in  an  essay  on  South  America.  The  last  sentence  reads: 

"The  women  and  men  both  have  dark  colored  eyes  and  black  strawie 
hair." 

While  the  introduction  captures  the  reader's  interest,  and  sets  the  stage  for 
the  development  of  the  essay,  and  the  conclusion  sums  up  the  idea  developed  and 
serves  to  make  a  final  impression  on  the  reader,  transitions  are  needed  to  achieve 
coherence  among  the  component  parts. 

There  are  various  transitional  devices  which  may  be  used.  (See  Baker  & 
Campbell,  WORDS  AND  IDEAS,  Book  2,  P.  72-78).  In  the  example  below,  a 
relationship  is  established  by  repeating  at  the  beginning  of  the  second  paragraph 
the  essence  of  the  first. 

"The  main  attraction  in  these  lovely  cities  would  probably  have  been  the 
beautiful,  elaborate  temples.  The  Mayans  took  great  pride  in  decorating  these 
towering  places  of  worship  by  superb  workmanship  in  gold  and  precious 
stones. 

"Besides  having  beautiful  cities  the  Mayan  people  were  cultured  in  finer 
arts.  There  were  many  accomplished  scientists,  architects,  artists,  and  gold  and 
silver  smiths.  The  women  did  superb  work  with  weaving." 

The  next  example  develops  a  relationship  between  the  paragraphs  by  stating 
that  a  subject  similar  to  that  developed  in  the  first  paragraph  is  to  be  discussed  in 
the  succeeding  one. 


"During  World  War  1,  President  Wilson  of  the  United  States,  worked 
diligently  to  form  a  League  of  Nations.  When  it  was  formed,  the  United  States 
would  not  join.  This  left  the  European  and  Asiatic  countries  without  an  ar- 
bitrator to  settle  their  many  disputes.  When  Mussolini  attacked  Ethiopia,  the 
League  of  Nations  took  no  action.  Then  Japan,  and  the  Nazis,  under  Hitler, 
decided  that  they  could  get  away  with  it  also,  so  they  started  wars,  too.  When 
the  rest  of  the  world  saw  that  the  League  of  Nations  did  nothing  but  write 
letters  to  the  fighting  countries,  they  lost  faith  in  the  League  of  Nations,  and 
it  fell  apart. 

"However,  in  1945,  a  new  organization  was  formed;  similar  to  the  League 
of  Nations,  but  with  more  power.  It  was,  and  continues  to  be,  the  United 
Nations." 

In  the  following  example  a  relationship  between  paragraphs  is  established  by 
means  of  a  question. 

"It  is  true  that  only  about  30%  of  our  people  have  English  ancestors.  What 
of  the  others  then? 

"Thousands  of  Germans  came  over  and  settled  in  Pennsylvania,  bringing  with 
them  their  knowledge  of  intricate  machines.  The  Swedes  and  Norwegians  began 
the  lumbering  industry  in  the  west.  The  Dutch  settled  in  the  Hudson  River 
Valley.  Stopping  in  California,  the  Italians  planted  their  luscious,  dark  grapes 
and  made  their  wines.  The  French  disembarked  on  Canadian  shores — and  soon 
were  recognized  in  political  life.  The  Chinese  and  Japanese  made  the  journey, 
too.  Even  the  Mexicans  crossed  the  Rio  Grande.  Austrians,  Russians,  and  Uk- 
raines  left  their  homes  to  start  a  new  life  here.  Hundreds  and  thousands  of 
others  followed." 

The  absence  of  transitions  results  in  a  jerkiness  in  the  writing,  and  where 
short  paragraphs  are  involved  produces  a  type  of  writing  resembling  a  list  of  items. 
Such  an  effect  is  illustrated  in  the  following  excerpt: 

"While  they  were  slowly  going  over  the  mountain,  some  men  went  on 
ahead  to  clear  a  sutiabl  trail  that  could  be  followed  with  wagons. 

"All  adults  and  older  children  had  to  be  well  armed  because  of  the  hostile 
Indians  lurking  in  the  thick  woods. 

"They  arrived  and  built  a  settlement  which  they  called  boonesburg  in 
honour  on  thier  leader,  Daniel  Boone.  This  was  the  first  setlement  across  the 
Kentucky  Mountians.  It  was  small  but  it  was  just  a  begining." 

Compare  the  jerkiness  of  the  paragraphs  with  the  smoothness  developed  by 
transitional  devices  between  the  units  of  the  essay  entitled  "Francisco  Pizarro," 
in  Section  II.  The  second  paragraph  is  related  to  the  "rags"  idea  in  the  first  by  the 

phrase  "Deserted  by  his  parents ."  In    the    third    paragraph    the    allusion    to 

Pizarro's  command  naturally  follows  the  statement  that  he  had  become  a  favorite 
of  the  governor.  The  word  "again"  in  the  first  line  of  the  fourth  paragraph  relates 
the  second  journey  to  the  one  discussed  in  paragraph  three.  The  result  is  a  distinct 
relationship  between  the  paragraphs,  which  makes  for  a  closely-knit  essay. 

Diction  In  the  discussion  of  the  various  skills  pertaining  to  essay  writing,  one  should 

not  overlook  the  use  of  precise  words,  of  vivid  descriptions,  of  examples  and  illus- 
trations as  means  of  enriching  essays. 


In  marking  the  essays,  at  one  extreme,  one  read  such  statements  as: 

"Lord  Elgin  made  a  rule  that  all  people  hurt  in  the  rebellion  of  1837 
would  get  free  first-aide  treatment." 

"Marriage  is  another  custom  we  practice." 

"The  Incas  advanced  to  a  stage  of  high  civilization — they  sacrificed  hu- 
man beings  instead  of  merely  animals." 

Consciously,  or  unconsciously,  two  hopeful  students  uttered  these  jewels  of 
wisdom. 

"If  a  husband  and  wife  have  children  they  are  kept  together  because  if 
they  separate  they  ruin  the  child's  life.  Of  course,  this  makes  their  life  miser- 
able." 

"Parents  are  said  to  rule  children  with  an  'iron  hand'  in  pioneer  times. 
Now  in  most  families  the  children  rule  the  partents.  This  is  called  physicol- 

ogy." 

Just  as  frequently,  however,  one  read  appreciatively  of  pipelines  "snaking 
their  way  down  mountain  sides"  and  of  the  Aztecs,  who  without  Montezuma  "were 
as  sheep  without  a  shepherd."  NATO  was  described  as  being  "like  the  proverbial 
oil  on  troubled  waters  because  of  her  steadying  influence  on  the  world,"  while 
Russia  was  spoken  of  as  "a  fearful  giant,  imperiling  the  life  of  nearly  every  coun- 
try in  the  free  world." 

Figures  of  speech,  such  as  those  found  in  the  preceding  paragraph,  add  empha- 
sis to  the  student's  expression.  However,  good  figures  of  speech  were  not  common- 
ly found  in  the  essays.  Perhaps  students  should  be  further  encouraged  in  the  use 
of  these  devices.  (See  Baker  and  Campbell,  WORDS  AND  IDEAS,  Book  3,  P. 
53-71). 

Exact,  or  precise  words  contributed  to  the  quality,  and  subsequently  to  the 
value  of  many  essays.  The  use  of  exact  nouns  was  found  in  statements  which  spoke 
of  the  Inca  civilization  as  being  "a  high'y  developed  military  dictatorship,"  which 
told  of  how  the  Incas  "paid  homage"  to  their  ruler,  and  which  considered  the  "sad 
plight  of  the  workers"  during  the  Industrial  Revolution.  Precise  adjectives  en- 
riched many  phrases.  One  read  of  the  DEW  line  being  an  "electronic  Paul  Revere," 
of  "mumified  bodies,"  "greedy  conquistadores"  and  "fabulous  gold  cities."  Speci- 
fic verbs  strengthened  expression  in  essays  where  one  read  of  radar  screens  which 
would  "register"  the  approach  of  enemy  aircraft,  of  irrigation  systems  which  would 
"quench"  the  thirst  of  the  rich  soil  of  the  Aztec  population  which  was  "subjug- 
ated" by  the  Spanish. 

Sentence  Besides  placing  a  premium  on  the  use  of  figures  of  speech  and  exact  words, 

Structure  the  Grade  IX  language  essay  score  sheet  placed  an  even  greater  emphasis  on 
sentence  structure,  for  while  the  effectiveness  of  an  essay  depends  upon  the  para- 
graphs which  constitute  it,  each  paragraph  derives  its  strength  from  the  sentence 
within  it.  Markers  therefore  tried  to  assess  each  student's  ability  with  respect  to 
sentence  structure  by  looking  for  evidence  of  effective  use  of  participial  and  other 
verbal  phrases,  of  appositives,  of  compound  and  complex  sentences. 

Thus,  students  who  wrote  "Robert  Owen,  a  factory  owner,  began  to  improve 
conditions  in  his  factory,"  or  "Cleverly,  Pizarro  tricked  their  leader,  Atahualpa,  into 
being  captured,"  were  rewarded  for  their  use  of  appositives. 

Effective  verbal  phrases  were  found  in  sentences  such  as  the  following: 

"They  were  scupturers,  architects  and  engineers,  molding  exquisite  designs  out 
of  gold  and  silver." 
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"To  remember  large  numbers,  the  messengers  carried  knitted  cords,  each  cord 
representing  a  certain  number." 

"He  finally  succeeded  in  bringing  before  the  public  eye  the  conditions  of  the 
workers." 

Effective  compound  and  complex  sentences,  some  of  which  will  be  indicated 
in  the  comments  pertaining  to  the  sample  essays  in  Section  II,  further  improved 
the  quality  of  writing.  However,  there  were  two  types  of  errors  which  were  fre- 
quently associated  with  these  sentence  constructions.  The  first  arose  out  of  an  un- 
sureness  of  correct  puncuation  within  compound  and  complex  sentences.  The  sec- 
ond indicated  that  many  students  did  not  clearly  understand  the  clausal  relation- 
ship which  was  implied  in  co-ordinating  conjunctions,  conjunctive  adverbs,  subor- 
dinating conjunctions  and  relative  pronouns.  (See  Baker  and  Campbell,  WORDS 
AND  IDEAS,  Book  3,  P.  75  -  121). 

Titles  With   information   so   readily   available,  it  was  difficult  to  understand  why  so 

many  students  made  errors  in  the  writing  of  titles.  In  more  than  one-third  of 
the  essays  penalties  were  imposed  for  faulty  title  writing.  Common  errors  were 
the  placing  of  the  period  after  the  title,  the  enclosing  of  the  title  in  quotation 
marks,  and  failing  to  use  correct  capitalization.  In  addition,  the  wording  of  titles 
was  generally  weak  and  unimaginative. 


In  connection  with  the  subject  of  the  essay  question,  there  was  the  possibility 
that  students  might  have  had  the  opportunity  to  write  especially  prepared  or 
"memorized"  essays.  While  one  suspects  that  there  were  probably  a  number  of 
essays  which  had  previously  been  written  as  class  assignments,  it  is  interesting 
to  note  that  there  was  only  one  instance  of  a  group  of  essays  which  were  so  simi- 
lar in  construction  and  phrasing  that  they  might  have  been  specially  prepared  and 
memorized  for  the  examination.  On  checking  it  was  found  that  all  writers  came 
from  the  same  school. 

The  1956  Language  Examination  essay  question  produced  many  mature,  clev- 
er, skillfully  written  essays.  They  showed  a  knowledge  of  topic  and  material,  good 
organization,  a  knowledge  of  the  mechanics  of  English,  and  some  originality  of 
expression. 

SECTION  II 

Besides  a  report  on  the  1956  Grade  IX  Language  Essay,  it  was  felt  that  teachers  of  English 
would  be  interested  in  seeing  some  sample  essays  falling  into  various  score  ranges.  For  this 
purpose  nineteen  essays  have  been  chosen  and  arranged  in  groups,  each  group  being  representa- 
tive of  a  ten-mark  range  of  the  possible  score  of  sixty  marks.  There  has  been  no  attempt  to 
rate  the  essays  within  each  range  group,  however.  The  first  essay  in  each  group  is  not  necessar- 
ily the  best;  the  last  need  not  be  the  worst.  Rather,  the  essays  have  been  selected  to  illustrate 
particular  items,  and  for  that  purpose  each  essay  is  followed  by  a  brief  comment  which  points 
out  certain  qualities  and  weaknesses  which  affected  the  determining  of  the  final  score. 

GROUP  ONE  —  Sample  Essays  With  Scores  Ranging  from  60  -  50 

FRANCISCO    PIZARRO 

One  of  the  greatest  conquistadores  of  South  America  was  Francisco  Pizarro.  Although 
very  cruel  in  his  ways,  this  Spaniard  was  one  of  the  most  important  explorers  of  the  New 
World.  His  is  an  extreme  case  of  the  rags  to  riches  story. 

Deserted  by  his  parents  in  early  childhood,  Pizarro  migrated  to  the  West  Indies  dur- 
5     ing  his  teens  to  become  a  soldier.  As  he  was   the   type   who   obeyed   every   order   without 
question,  it  was  not  long  until  he  won  the  favor  of  the  governor. 


Pizarro  was  soon  sent  to  command  an  expedition  from  Panama  into  South  America. 
Unfortunately  this  trip  was  a  failure  and  the  men  barely  made  it  back  to  Panama  before 
exhausting  their  food  supply. 

10  In  1531  this  adventurer  was  again  sent  on  a  journey.  This  time  his  task  was  to  seize 

some  of  the  riches  of  the  Inca  kingdom  in  Peru.  When  the  soldiers  had  marched  half-way  to 
Cuzco,  the  capital,  they  met  the  Inca  with  a  well-equipped  army.  Cleverly,  Pizarro  tricked 
this  leader,  Atahualpa,  into  being  captured.  With  him  under  control  it  was  not  difficult  for 
the  invaders  to  take  over  the  whole  Inca  kingdom. 

Hoping  that  his  captors  would  relieve  him,  Atahualpa  offered  fifteen  million  dollars  in 
gold  to  the  Spaniards.  However,  this  attempt  was  in  vain  and  when  the  Inca  was  of  no  more 
use  to  them,  he  was  killed. 

The  Spaniards  often  had  quarrels  among  themselves  over  the  division  of  their  new  riches. 
During  one  of  these  disagreements,   Pizarro  was  killed.  There  were  not  many  who  mourned 
20     about  his  death. 


The  above  is  one  of  the  best  of  the  nearly  15,000  papers  marked.  It  shows  the  use  of  good 
diction,  effective  sentence  structure,  sentence  variety  and  a  relatively  mature  style. 


HOW  WORKING  CONDITIONS  HAVE  IMPROVED 

Down  through  the  ages,  the  conditions  of  the  working  class  of  people  have  changed 
considerably.  During  the  middle  ages  the  conditions  were  very  poor.  Because  they  were  cheap 
labour,  women  and  young  children  were  forced  to  work  long  hours  in  poor  conditions.  In 
mines  children  who  were  too  young  to  do  anything  else  were  sent  down  into  mines  on  the 
5  backs  of  miners  to  fan  them  as  they  worked.  Older  children  were  used  to  haul  heavy  coal 
cars  out  of  the  mines.  These  children's  bodies  became  warped  from  the  hard  work  and  lack 
of  air.  When  they  became  too  tired  to  work,  means  of  torture  were  used  to  keep  them  going. 
In  factories  the  conditions  were  much  the  same  with  long  hours  and  stuffy  buildings.  On 
Sundays  the  smaller  children  were  used  to  get  inside  and  clean  the  machines.  In  those  days 

10  children  were  also  used  as  chimney  sweeps  because  they  were  smaller  and  could  get  down 
the  chimneys  easier.  Their  lungs  became  clogged  from  the  soot  and  many  of  them  died. 
Even  the  women  of  those  times  were  not  much  better  off.  They  worked  sometimes  eighteen 
hours  a  day  and  had  no  time  to  care  for  children  at  home.  These  people  got  very  little  pay 
for  their  work,  lived  in  one  roomed  shacks  (if  they  had  a  house  at  all)  and  could  not  afford 

15     to  buy  sufficient  food  for  all.  People,  then,  died  early  of  starvation  and  overwork. 

At  the  beginning  of  the  Industrial  Revolution  other  people  began  to  become  aware  of 
the  horrible  conditions  under  which  the  working  class  lived.  Robert  Owen,  a  factory  owner, 
seeing  that  he  could  get  more  work  from  decently  fed  and  clothed  people,  began  to  improve 
conditions  in  his  factory.  This  was  the  beginning.  Soon  other  factory  owners  were  forced 

20  to  do  the  same.  Lord  Shaftesbury,  who  was  a  rich  land  owner  and  member  of  Parliament, 
took  an  interest  in  the  middle  class  in  Britain  and  secured  a  Royal  Commission  to  investi- 
gate conditions  in  mines.  He  finally  succeeded  in  bringing  into  the  public  eye  the  conditions 
of  the  worker.  He  also  helped  pass  the  Mines  Act,  Factory  Acts  and  the  10  Hour  Act.  Robert 
Peel  brought  about  the  repeal  of  the  Corn  Laws  and  Combination  Laws,  permitting  work- 

25  ers  to  buy  cheaper  foreign  grains  and  join  unions.  William  Cobbett  added  the  finishing 
touch  of  betterment  when  he  succeeded  in  bringing  the  franchise  to  the  working  class. 

Today,  workers  have  equal  rights  with  anyone  else.  Under  labour  laws  of  a  country, 
workers  have  the  threat  of  a  strike  to  bring  about  their  wishes  for  improvement. 
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This  essay  illustrates  quite  well  paragraphs  developed  by  example.  Both  main  paragraphs 
are  developed  fully,  but  paragraph  one  becomes  somewhat  tedious  because  of  the  long  list  of 
eighteenth  century  labor  conditions.  The  first  sentence  of  paragraph  one  might  well  have  been 
the  introductory  paragraph  for  the  essay.  The  second  paragraph  is  particularly  well  knit,  the 
wording  of  the  topic  sentence  and  the  use  of  subordinating  constructions  within  the  paragraph 
being  largely  responsible  for  this  unity.  In  lines  2  and  3  (Because  —  —  —  —  conditions)  an 
adverbial  clause  is  found.  The  sentence  following  contains  a  relative  as  well  as  an  adverbial 
clause.  A  compound  predicate  is  to  be  found  in  lines  12-13.  An  infinitive  phrase  is  found  in  line 
20.  Line  26  contains  a  gerund  phrase.  Words  such  as  warped  (6)  stuffy  (8),  clogged  (11)  de- 
cently (18),  franchise  (26)  help  to  give  precise  meaning  within  the  sentences.  Diction  and 
sentence  structure  in  this  essay  are  of  a  high  standard. 

AN  ANCIENT  CIVILIZATION  IN  AMERICA 

Long  before  the  first  white  men  reached  the  shores  of  America  an  ancient  highly 
developed  civilization  had  been  established  by  three  Indian  nations.  These  were  the  Aztecs 
of  Mexico,  the  Mayas  of  Yucatan,  and  the  Incas  of  Peru. 

The  most  northerly  civilization  was  that  of  the  Aztecs,  which  had  established  a  strong 
5  military  dictatorship  over  the  smaller  tribes  around  them.  Their  capital,  Tenochtitlan,  was 
located  where  the  present  city  of  Mexico  City  stands.  It  was  wisely  constructed  on  an  island 
to  prevent  enemy  raids.  Five  huge  causeways  were  built  out  to  the  island.  These  were 
equipped  with  drawbridges  to  prevent  the  enemy  from  entering.  In  the  city  there  were  many 
palaces  with  walls  of  gold  and  many  golden  idols.  The  conquering  Spaniards,  led  by  Cortez, 
10     took  these  riches  back  to  Spain. 

Farther  south  on  the  Yucatan  Peninsula  there  was  a  civilization  with  a  more  highly 
developed  culture.  These  were  the  Mayas.  Because  they  weren't  a  warlike  race  their  cities 
were  overun  by  the  Aztecs  and  they  were  forced  to  live  under  the  Aztecs  rule. 

Perhaps  one  of  the  most  highly  developed  civilizations  was  in   Peru.   Here,   the  Incas 
15     had  constructed  their  cities  high  in  the  Andes  for  protection.  They  had  constructed  a  sys- 
tem of  roads  through  the  kingdom  in  order  to  keep  track  of  all  their  subjects.  This  rich 
civilization  was  also  captured  by  the  Spaniards. 

So,  as  you  see,  the  white  men  were  not  the  first  to  bring  civilization  to  America,  be- 
cause the  natives  living  here  had  rich  and  varried  cultures  long  before  white  men  new   of 
20     the  existance  of  America. 


The  sentence  structure  of  this  essay,  while  not  of  the  quality  of  that  in  example  one,  is  correct 
and  shows  the  use  of  various  structural  devices.  These  contribute  largely  to  the  grade  achieved 
by  this  piece  of  work. 

Adverbial  clauses  (1-2,  12,  18-19)  Participial  Phrase  (9) 

Compound-Complex  Sentence  (12-13)  Apposition  (5) 

Relative  Clause   (4)  Infinitive  as  adverb  (7) 

Diction:   northerly,   military   dictatorship,  culture,  varied,  wisely  constructed,  huge  cause- 
ways, conquering  Spaniards  equipped  with  drawbridges. 

Here  again  is  illustrated  a  good  use  of  transitional  devices.  In  the  third  paragraph  "Farther 
south"  continues  the  directional  movement  suggested  in  the  opening  sentence  of  the  second 
paragraph.  The  fourth  paragraph  is  linked  to  the  preceding  paragraphs  by  the  words  "highly 
developed  civilization." 

IS  CANADA  CANADIAN? 

From  time  to  time  in  Canada  we  see  or  hear  newspaper  editorials,   magazine   articles, 
and  speeches  urging  us  to  "Keep  Canada  Canadian."  There  are  also  those  who  assert  that 
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'outside  influences" —  those  of  Canada's  neighbor   to   the   south  —  have   been   resisted   and 
overcome.  With  this  I  heartily  disagree.  Being  an  American,  I  am  naturally  more  loyal  to 
5     my  own  country  than  to  yours,  but  I  think  what  I  have  to  say  is  something  all  Canadians 
could  afford  to  ponder. 

Officially,  Canada  is  an  independent  nation  within  the  Commonwealth.  Actually  she 
might  as  well  be  made  up  of  an  extra  ten  states.  There  exist  a  precious  few  who  are  Cana- 
10  dians  and  who  live  as  such.  But  there  are  thousands  —  nay  —  millions  who  are  Cana- 
dian in  name  only.  They  sing  American  songs,  dance  American  dances,  read  American  books, 
speak  American  slang,  and  hire  American  football  players.  We  like  them.  We  enjoy  living 
here  because  they  are  like  us  and  because  we  can  enjoy  nearly  everything  here  we  have  at 
home.  This  is  all  very  well,  except  for  one  not-so-minor  detail:  we  do  not  respect  them, 
and,  because  they  are  the  majority,  we  do  not  respect  the  country  as  a  whole. 

15  If  Canada  were  to  become  truly  Canadian,  we  might  not  like  it  quite  as  well  or  enjoy 

living  here  quite  as  much,  but  we  would  have  infinitely  more  respect  for  all  of  Canada. 
We  would  not  write  home  to  our  friends  and  families  that  living  in  Canada  was  perfectly 
wonderful  because  everything  was,  in  a  manner  of  speaking,  "imported."  But  we  would  say 
that  you  certainly  had  the  courage  of  your  convictions. 

20  This  is  not  a  denouncement,  but  a  plea:   a   plea   for   all   Canadians   to   decide   whether 

they  prefer  liking  to  respect.  And  —  who  knows,  —  once  we  have  learned  to  respect  you, 
we  may  still  be  able  to  like  you! 


The  above  essay  shows  an  unusual  maturity  of  writing  combined  with  fluency  of  expres- 
sion and  correctness.  The  introduction  is  interesting  and  provocative.  The  conclusion  is  climactic 
and  thought-provoking. 

The  idea  expressed  in  the  last  sentence  of  the  first  paragraph  permits  easy  transition  to  the 
body  of  the  essay.  The  ideas  expressed  in  the  last  paragraph  develop  logically  from  the  body. 

Structural  devices  such  as  participles,  (2,  4)  gerunds,  (17,  21)  compound-complex  sentences, 
(3-5,  15-16)  complex  sentences,  (11-13,  17-18)  short  sentences  for  effect,  (11)  repetition  for  em- 
phasis, (20)  give  unity,  interest  and  variety  to  the  writing. 

All  the  above  qualities  make  this  an  outstanding  essay  at  the  Grade  IX  level. 

THE  INCA  TRIBE 

In  Peru,  Bolivia,  and  Ecuador,  a  conquering  race  of  Indians  known  as  the  Incas  used 
to  reside.  They  held  their  many  conquests  by  a  highly  established  military  dictatorship. 

The  government  of  the  Incas  was  very  organized.  At  the  head  was  the  Inca,  or  king. 
The  people  respected,  and  paid  homage  to  him.  His  family  and  relatives  held  high  positions 
5     in  church  and  state.  Below  the  king  came  the   nobles   and   lesser   rulers.    Everyone   in   the 
kingdom  was  given  a  task  to  do  and  was  held   strictly   responsible  for   the   successful  per- 
formance of  that  duty. 

The  Incas  could  work  with  gold,  copper,  silver  and  other  metals  extremely  well.  Crafts- 
men were  provided  with  tools  and  materials  for  their  craft,  and  they  had  to  work  a  certain 
10     number  of  hours  a  day  at  their  craft.  In  return  for  this  they  were  assured  of  food,  cloth- 
ing, and  shelter  for  themselves  and  their  families. 

Irrigation  in  the  Inca  kingdom  was  the  best  in  the  world  up  to  that  time.  They  would 
dig  trenches  for  water  and  direct  it  over  the  dry,  unfertile  land.  The  conquering  Spaniards, 
when  writing  in  their  daily  logs',  were  particularly  impressed. 
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15  From  Cuzco,  centre  of  the  Inca  civilization,   four   paved   highways   led   from   the   four 

corners  of  the  city.  These  highways  were  not  very  wide,  as  there  were  no  two  wheeled  carts 
used  at  that  time,  but  they  were  very  well  kept.  At  points  of  about  two  miles  apart,  there 
were  rest  houses  for  the  Inca  runners  who  were  employed  night  and  day.  A  runner  would 
carry  a  message  to  the  nearest  road  house,  and  the  next  runner  would  relay  it  from  there 

20     to  the  next  road  house. 

The  civilization  and  culture  of  the  Incas,  even  after  they  were  conquered,  left  a  great 
deal  for  the  succeeding  generations  of  people  to  inherit. 


Variety  in  sentence  organization,  good  diction,  factual  content  and  few  mechanical  errors 
account  for  the  placing  of  this  essay  in  the  above-average  group. 

Neither  its  introduction  nor  its  conclusion  is  as  effective  as  any  in  the  preceding  essays  of 
this  group.  The  introduction,  emphasizing  the  Incas  as  a  "conquering  race"  prepares  the  reader 
for  some  discussion  of  their  conquests.  Instead,  the  thought  units  deal  with  their  "government," 
'crafts,"  "irrigation,"  and  "highway." 

Consequently,  each  well-developed  paragraph  in  the  body  of  the  essay  tends  to  become  some- 
what isolated,  although  each  does  offer  information  about  the  Incas.  In  the  conclusion  "civiliza- 
tion" and  "culture"  are  used  as  its  key-words,  but  no  reference  is  made  to  the  "conquests"  of  the 
introduction. 

The  vague  wording  of  the  title  for  the  essay  does  not  suggest  the  scope  of  the  material 
presented. 

DISTANT  EARLY  WARNING  LINE 

This  is  the  Arctic  —  barren,  treeless,  forlorn  —  and  this  is  where  a  construction  project 

has  been  under  way  for  almost  a  year.  The  project  is  being  built  on  the  surmise  and  the 

hope  that  this  "Electronic  Paul  Revere"  will  never  be  called  on  to  serve  its  vital  purpose. 

But  if  hostile  aircraft  should  strike  from  over  the  Pole  these  radar  screens  would  register 

5     the  first  warning. 

The  result  of  a  year's  work  is  beginning  to  show.  When  finished,  the  chain  will  stretch 
three  thousand  miles,  from  Alaska  to  Greenland,  and  this  is  only  the  beginning.  Farther 
south,  Canada  is  responsible  for  a  radar  hook-up  known  as  the  Mid-Canada  line.  And  below 
this  is  a  third,  Pine  Tree  Line  following  approximately  the  forty  ninth  parallel  of  latitude. 

10  The  cost  of  the  DEW  Line  is  estimated  from  fifty  million  dollar  to  one  hundred  million 

dollars.  At  best,  these  stations  will  sound  their  warning  one  and   one  half  hours  ahead  of 
sister  stations. 

A  DEW  sight  involves  a  main  building  to  house  radar  equipment,  living  quarters,  a 

power  plant,  a  fuel  storage  system,  roadways,  airstrips,  and  a  garage  to  house  motor  vehicles. 

15     The  three  main  factors  are  paramount  —  they  must  be  comfortable,  adequate  and  flexible; 

they  must  be  resistant  to  fire,  cold,  storms,  wind  and  deterioration,  and  they  must  be  simple 

and  economical  to  construct,   transport,   and  maintain  under  Arctic  conditions. 

The  radar  tower  is  always  built  on  a  hill  to  obtain  the  greatest  possible  range. 

In  almost  every  way  the  DEW  Line  is  incredible.   It   is   hard   to   believe   that   so   much 
20     money  and  forsight  has  gone  into  this  continental  radar  network  since  November  of  1954. 

Canadians  can  rest  assured  that  in  the  event  of  an  enemy  attack,  the  DEW  Line  will 
provide  adequate  warning. 

13 


The  introduction  is  vigorous,  "This  is  the  Arctic."  By  use  of  the  words  "barren,"  "treeless," 
"forlorn,"  and  "Arctic"  to  describe  the  background,  the  writer  makes  the  human  undertaking 
which  he  places  against  it  seem  more  stupendous.  Instead  of  telling  us  the  nature  of  his  subject 
immediately  he  leads  us  to  it  through  three  steps  —  project,  electronic  messenger,  radar  screen. 
These  are  all  valuable  devices.  Aided  by  that  figure  of  speech  "Electronic  Paul  Revere,"  they 
assure  a  hold  over  the  reader's  attention. 

The  paragraphing  here  reveals  many  weaknesses;  the  strength  lies  in  the  handling  of  the 
ideas.  There  is  a  variety  of  sentence  forms;  simple,  (6,  10)  compound,  (1-2)  complex,  (2-3,  4-5). 
Participles  are  used  effectively  in  lines  8,  9;  infinitives  in  lines  13  and  17;  and  an  appositive  in 
line  9. 

Further  evidence  of  an  extensive  vocabulary  are  indicated  by  such  words  as:  estimated, 
paramount,  adequate,  flexible,  deterioration,  economical,  foresight,  incredible,  assured,  forlorn, 
register,  surmise,  vital,  strike. 

GROUP  TWO— Sample  Essays  With  Scores  Ranging  from  49  -  40 

THE  INCAS  IN  PERU 

Somewhere  between  the  years  1000  and  1500  A.D.  a  remarkable  civilization  thrived  in 
the    Peruvian   Andes.    These   Indians   made  up  an  advanced  race  at  that  time. 

The  Incan  Empire  had  a  highly-centralized  form  of  government.  The  Inca,  or  king,  a 
strict  ruler,  was  no  tyrant.  The  government  was  rather  like  a  family  compact  as  the  Inca's 
5  relatives  held  various  other  high  governmental  positions.  Extending  to  the  four  provinces  of 
his  kingdom,  the  Inca  had  well-maintained  highways.  At  equally  spaced  intervals  along 
these  highways  were  comfortable  rest  houses  where  the  runners  involved  in  the  most  effi- 
cient messenger  system  at  the  time  were  spelled  off.  To  remember  large  numbers,  the  mes- 
sengers carried  knotted  cords,  each  knot  representing    a    certain    number.    The    Incas    also 

10  possessed  the  most  efficient  irrigation  system  at  that  time.  After  tunnelling  through  Andean 
mountain  cores,  the  Indians  would  dam  up  the  rivers  and  then  by  means  of  ditches  would 
quench  the  thirst  of  the  rich  soil.  The  Incas  were  also  skilled  engineers  along  the  lines 
of  building,  metal-working,  and  gem  cutting.  Today  there  are  still  Incan-made  building 
foundations  so  perfectly  fitted  that  a  knife  blade  cannot  be  inserted  between  them.  As  the 

15  metals  such  as  gold  and  silver  had  no  money  value  to  them,  the  Incas  could  not  understand 
the  explorers'  greed  for  vast  quantities  of  the  previous  metals. 

This  tribe  of  Indians  was  far  more  advanced  than  the  North  American  Iroquois,   the 
ultimate  north  of  the  Rio  Grande.  The  word   "unity"   in   the   Quechuan    (Incan)    language 
was  used  to  describe  the  Incan  Empire  and,  indeed,  this  was  very  fitting  for  the  kingdom 
20     found  high  in  the  Andes  of  Peru,  between  the  eleventh  and  sixteenth  centuries. 


The  first  essay  in  this  group  has  the  following  good  points: 

Complex  sentences  (4-5,  13-14) 

Appositives  (3) 

Participles  (5,  7) 

A  good  comparison   (4) 

Effective  vocabulary  is  indicated  by  such  words  as:  thrived,  tyrant,  family  compact,  inter- 
vals,  quench,  inserted. 
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JNI     S.H6I1Y    OF   ALtakHlA 
^DUCAT«OW    U8RABY 

Points  which  reduced  the  mark  of  this  essay  are: 

An  introduction  which  lacked  coherence. 

Lack  of  transition  to  second  paragraph.  (The  pupil  failed  to  show  clearly  the  connection 
between  "Incan  Empire"  of  the  second  paragraph  and  "Indians"  of  the  first.) 

Lack  of  unity  in  the  second  paragraph,  (Many  items  are  not  related  to  the  topic 
sentence.) 

THE  CULTURE,  AND  THE  LIFE  OF  THE  INCA  INDIANS 

Many  years  ago,  before  their  civilization  was  known  to  the  rest  of  the  world  the  Inca 
Indians  lived  a  peaceful  life.  They  tilled  their  terraced  farms  and  built  their  magnificent 
cities  in  the  high  peaks  of  the  Andes  mountains  in  Peru  with  little  interference  of  any 
neighboring  tribes.  They  were  a  mighty  tribe  but  they  were  not  conquerors  like  their 
Aztec  nieghbors  to  the  north.  They  were  sculpturers,  architects  and  engineers  molding  ex- 
quisite designs  out  of  gold  and  silver.  They  were  expert  weavers  and  had  other  various 
cultures  such  as  tribal  dances  and  beautiful  buildings.  They  made  bridges  across  wide  rav- 
ines and  terraced  the  mountainsides  to  make  fertile  farms.  Probably  the  most  magnificent 
masterpieces  every  accomplished  by  any  race  with  the  Incas'  "Temple  of  the  Sun."  Its 
walls  were  carved  out  of  gold  and  the  fountains  within  the  building  had  gold  pipes.  A  golden 
image  of  the  sun,  an  idol,  covered  one  end  of  the  building  and  the  emperor's  golden  throne 
sat  at  the  side  of  this  golden  image.  The  mumified  bodies  of  past  Inca  kings  were  kept  with- 
in the  'Temple.'  The  garden  that  surrounded  the  "Temple"  contained  golden  images  of 
every  bird  and  animal  in  the  kingdom.  The  bright  hue  of  tropical  flowers  filled  the  whole 
garden  with  fragrance.  Many  trees  and  shrubs  completed  the  beautiful  scene.  Although 
gold  a  silver  was  plentiful  it  was  used  only  as  an  ornament  and  had  no  real  value  to  the 
Incas. 

When  the  Spanish  conquistadores  arrived  the  Inca's  were  willing  to  give  them  their 
stores  of  wealth  if  they  would  leave  their  kingdom  alone.  The  greedy  conquistadores  took 
the  riches  but  they  destroyed  the  Inca  kingdoms  and  many  Incas  were  cruelly  slaughtered 
or  enslaved.  All  that  remains  of  a  once  wealthy  nation  is  the  crumbling  ruins  of  an  ancient 
civilization.  From  the  ruins  archieologists  have  been  able  to  find  ancient  cultures  and  beau- 
tiful designs  that  show  great  masterpieces.  This  once  forgotten  nation  is  slowly  being  re- 
stored. 


While  this  essay  contains  a  variety  of  sentences  and  a  good  choice  of  precise  and  striking 
words,  its  mechanical  errors  and  looseness  of  organization,  particularly  in  the  first  paragraph, 
placed  it  in  the  second  group. 

Since  culture  is  usually  defined  as  the  way  of  life  of  a  people,  the  title  of  this  essay  is 
repetitious.  The  last  sentence  fails  to  leave  the  reader  with  the  feeling  that  the  essay  is  com- 
pleted. 

ENGLAND'S  INDUSTRIAL  REVOLUTION 

Today  England  is  a  thriving  centre  of  factories  and  other  bustling  activities.  Behind  this 
modern  city  is  a  long,  dramatic  story  of  toil,  labour,  success  and  failure. 

During  the  early  1600's,  England's  women  and  children  population  was  being  subjug- 
ated to  the  toil  and  hardship  that  a  man  would  thoroughly  dislike.  Long  working  hours,  very 
poor  light  and  ventilation,  no  heat  and  driving  masters  (as  the  people  were  like  slaves) 
had  sent  many  to  the  depths  of  despair.  Poor  wages  were  paid  and  childrens'  lives  were  in 
grave  danger.  Churches  were  havens  for  these  people  until  the  late  1700's  and  early  1800's 
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when  a  man,  Robert  Owen,  realized  the  sad  plight  his  countrymen  was  in.  He  improved 
many  conditions  in  the  factories,  and  he  sp  nsored  parliamentary  acts  which  restricted  the 
number  of  working  hours  for  women  and  children.  Others  like  Robert  Peel,  Francis  Place, 
William  Cobbett,  etc.  offered  their  lifetime  services  to  the  cause. 

Soon,  with  the  inventions  of  new  devices,  people  were  able  to  spend  more  leisure 
time,  and  children  were  sent  to  school  instead  of  factories.  England's  economy  improved 
and  more  working  centres  were  being  developed.  The  sad  plight  of  workmen  was  improving. 
The  homes  of  England  became  comfortable  and  homey,  and  the  working  hours  were  lessen- 
ed. England  had  become  a  better  place  in  which  to  live. 

Yes,  it  was  a  hard  struggle  to  make  life  more  bearable  for  working  people,  but  ingenu- 
ity and  will-power  of  well  remembered  men  made  England  the  centre  of  industrial  develop- 
ment and  home  life. 


This  essay  does  not  contain  the  ease  or  versatility  of  expression  of  the  one  immediately  pre- 
ceding it,  but  in  a  general  manner  it  satisfactorily  covers  a  broad  topic.  The  introduction  is 
effective;  the  ending  less  so.  A  simple  re-wording  of  the  last  paragraph,  such  as  "By  the  late 
nineteenth  century,  after  a  hard  struggle  to  make  life  more  bearable  for  working  classes,  the 
ingenuity  and  will  power  of  a  group  of  inventors  and  humanitarians  had  made  England  the 
center  of  industrial  development  and  had  improved  home  life"  would  have  strengthened  the 
conclusion. 


CANADA  WORKS  OUT  HER  OWN  GOVERNMENT 

In  1763,  George  III  proclaimed  a  government  for  Canada.  Since  there  were  both 
Protestants  and  French  (Roman  Catholic)  the  French  feared  the  the  English  would  domin- 
ate them.  So  in  1774  the  Quebec  Act  was  passed  to  protect  the  French.  There  was  still  con- 
stant quarelling  between  the  two  though,  so  Lord  Dorchester  was  sent  out.  He  thought  the 
solution  was  to  divide  Canada  into  Upper  and  Lower  by  the  Ottawa  River.  The  Constitution- 
al Act  was  passed  in  1791. 

By  1837  there  was  still  rebellions  in  both  Upper  and  Lower  Canada,  McKenzie  being 
the  leader  in  Upper  Canada.  He  was  elected  to  parliament  five  times  but  the  Family  Com- 
pact kept  him  out.  He  was  opposed  to  this  compact  because  it  was  a  number  of  wealthy 
families  who  ran  everything  according  to  their  wishes.  These  families  had  inter-married,  as 
to  keep  the  power  to  themselves. 

Papineau  was  the  leader  of  the  rebellion  in  Lower  Canada,  but  when  it  got  bad  for 
him  he  fled  to  the  U.S. 

Lord  Durham  was  appointed  to  investigate  the  source  of  the  rebellions  and  he  thought 
it  was  because  the  two  provinces  were  divided.  The  Act  of  Union  was  passed  in  1840. 

In  1867  The  Civil  War  was  over  in  the  U.S.  and  the  Americans  had  armies  left  over 
from  the  war.  Canada  feared  invasion,  so  in  1867  the  British  North  America  Act  was  passed 
with  Ontario,  Quebec,  Nova  Scotia,  and  New  Brunswick  in  the  new  Canada.  Since  then 
British  Columbia,  Alberta,  Saskatchewan,  Manitoba,  Prince  Edward  Island,  and  Newfound- 
land in  1949  all  joined  Canada. 

Canada  is  still  ruled  by  the  Queen  in  Britain  but  her  representative  in  Canada  is  the 
Governor-General.  Under  him  is  the  Prime  Minister  and  Cabinet.  Branching  from  this  are 
the  Supreme  Court,  Senate,  and  Civil  Service;  all  this  made  up  of  the  People  of  Canada. 

Canada  has  come  a  long  way  in  the  development  of  her  government,  and  I  am  sure 
she  will  proceed  a  lot  further. 


This  essay  contains  good  factual  material  chronologically  arranged.  However,  the  essay  shows 
lack  of  ability  to  plan  skillfully.  There  is  no  introductory    or    concluding    paragraph,    or    topic 
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sentences  for  the  individual  paragraphs.  The  transitions  between  the  paragraphs  and  within  each 
paragraph  are  very  weak,  resulting  in  looseness  of  organization.  Such  words  are  proclaimed, 
dominate  and  intermarried  indicate  some  skill  in  vocabulary.  The  sentences,  though  correct,  are 
not  sufficiently  varied  to  avoid  plainness  of  style. 

THE  ANCIENT  INCA  CIVILIZATION    AND    IT'S    DOWNFALL 

The  ancient  Inca  kingdom  had  a  highly  centralized  form  of  government.  This  civiliza- 
tion was  considered  to  be  the  greatest  in  riches  and  government.  The  kingdom  was  ruled 
by  a  king  called  the  Inca.  He  was  the  royal  head  of  the  kingdom.  Under  him  he  had  princes, 
royal  men  and  many  others.  At  the  time  of  Pizarro  the  capital  city  was  Cuzco.  If  the  Inca 
wanted  to  get  a  message  to  one  of  his  princes  in  another  city  he  sent  of  one  his  runners 
which  changed  off  every  few  miles.  The  Incas  also  had  a  calendar  and  a  system  of  writing. 
The  Inca  had  a  palace  of  gold. 

When  Pizarro  heard  of  the  fabulous  gold  cities  he  wanted  them  for  himself.  He  left 
Panama  with  as  many  men  as  he  could  secure.  On  the  march  he  secured  more  from  Indians 
as  he  went  along.  The  Spaniards  tricked  the  Inca  into  a  conference  with  them.  They  killed 
his  escort  and  put  him  in  prison.  For  his  release  the  Inca  offered  a  room  full  of  gold  worth 
$15,000,000.  The  Spaniards  took  the  gold  but  put  the  Inca  to  death. 

With  the  Inca  dead  the  city  was  easy  to  overthrow  now.  The  Spaniards  at  last  won, 
capturing  the  city  of  Cuzco  and  securing  all  the  gold.  Thus  had  the  highly  centralized 
civilization  fallen. 


Despite  the  last  two  simple  sentences  of  the  first  paragraph  which  give  unnecessary  em- 
phasis to  minor  details,  the  first  two  paragraphs  form  the  development  of  the  topic  indicated  in 
the  title,  and  the  conclusion  summarizes  it.  An  introductory  paragraph  is  lacking. 

It  is  a  plainly  written  essay  which  because  it  is  relatively  free  from  errors,  earned  a  mark 
in  this  range  group.  This  plainness  and  correctness  are  best  seen  in  the  second  paragraph  which 
is  a  fairly  well-organized  unit. 

GROUP  THREE  —  Sample  Essays  with  Scores  Ranging  from  39  -  30 

REFORMERS  OF  THE  NINETEENTH  CENTURY 

Before  the  coming  of  the  reformers,  England  was  a  very  unpleasant  place  to  live.  Many 
people,  men  women  and  children,  were  compelled,  in  order  to  keep  alive;  to  work  in  the 
dirty  unsanitary  factories  and  mines  for  long  hours  and  little  pay.  The  reformers  set  out 
to  destroy  this  way  of  living! 

The  first  of  the  reformers  was  Robert  Owen.  He,  to  help  secure  the  much  needed  legis- 
lation in  England,  set  out  to  pass  the  "Factory  Acts,"  which  obtained  to  the  cleanliness, 
sanitation  and  ventillation  of  the  facterys,  and  with  much  perscusion  they  were  put  through. 

The  second  of  the  reformers  was  Lord  Shaftesbury.  He  set  to  work,  by  procuring  the 
passage  of  the  "10  hr  act,"  which  made  it  unlawful  to  employ  any  person  more  than  ten 
hours  a  day.  He  then  made  it  possible  for  the  passing  of  the  "Mines  Act,"  which  made  it 
unlawful  to  employ  women  or  children  in  the  damp  and  dirty  mines.  Aside  from  this  Lord 
Shaftesbury  also  made  the  passing  the  "Chimney  Sweeps  Act,"  which  denied  the  right  to 
employ  a  child  as  a  chimney  sweeper. 

The  third  reformer  Cobett  also  fought  and  secured  the  passage  of  laws,  for  the  legis- 
lation in  England. 
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The  fourth  of  these  men  was  Robert  Peel.  Peel  was  responsible  for  the  "London  Police 
Force"  and  the  repealing  of  the  "Corn  Laws"  which  cut  the  import  duties  on  grain,  butter 
etc.  making  it  possible  for  the  poorer  people  to  eat. 

With  the  help  of  the  "Big  Four,"  Owen,  Shaftesbury,  Cobett  and  Peel;  the  people  of 
England  were  able  to  stand  on  their  feet  and  enjoy  life. 


The  lack  of  variety  of  expression  in  this  essay  limited  the  marks  it  could  earn.  Scattered 
errors  further  reduced  the  final  score.  Here  we  see  a  good  introductory  paragraph,  the  last 
sentence  of  which  makes  for  easy  development  of  the  essay. 

SETTLERS  MOVE  WEST 

When  the  east  coast  was  first  settled,  the  governors  made  rules  which  made  it  illegal 
to  go  beond  the  Appelican  Mountians.  The  settlers  were  satisfied  with  this  for  a  while  but 
soon  became  restless  when  they  heard  of  the  good  land  and  trapping  from  the  french  fur- 
traders  who  were  allowed  to  go  beond  the  mountains. 

The  first  to  go  over  the  Appalicans  were  the  "long  hunters"  These  men  travelled  light- 
ly carrying  only  small  amounts  of  food  and  their  long  smooth  bow  rifles.  They  soon  were 
spread  over  the  country  and  did  a  lot  of  exploring.  One  of  these  was  Daniel  Boone. 

The  next  through  Cumberland  Pass  were  the  "backwoodsmen."  These  men  were  much 
like  the  "long  hunters"  only  some  put  up  crude  shacks  in  which  to  live  while  in  the  interior. 
Some  of  these  men  learned  how  to  grow  corn  from  the  Indians.  Many  also  made  the  Indians 
mad  at  all  white  men. 

Next  through  Cumberland  Cap  were  the  settlers.  These  people  travelled  in  covered 
wagons  carrying  as  many  of  their  household  goods  as  possible.  Coming  down  the  western 
side  of  the  gap  was  bad,  but  when  they  reached  the  bottom  they  still  had  to  cross  the  Ohio 
River.  From  here  on  they  had  to  be  careful  of  Indian  and  keep  together.  Many  of  these 
wagon  trains  were  lead  by  "long  hunters"  who  had  returned  from  exploring  the  new  country. 
These  people  started  many  settlements  in  the  west  such  as  Booneburg,  to  help  the  United 
States  grow. 


This  essay  has  a  fairly  good  introduction,  satisfactory  paragraphing,  and  contains  transi- 
tional devices.  However,  it  is  general,  and  uninspiring  in  quality  because  of  such  indefinite 
terms  as  "a  lot,"  "some,"  "many,"  "people"  and  such  weak  terms  as  "mad  at,"  "bad,"  "be  care- 
ful of."  These  characteristics,  along  with  the  errors  it  contains,  have  resulted  in  its  being  placed 
in  this  range  group. 

SPAIN  AND  THE  NEW  WORLD 

In  the  1500's  Spain  was  one  of  the  most  powerful  and  richest  nation  in  the  world 
because  of  the  wealth  and  land  finding  in  the  New  World.  Spain  was  slowly  taking  over  the 
Western  World. 

Spanishs  were  always  discovering  new  land.  Former  explorers  told  of  tales  of  cities 
made  of  silver  and  gold  in  Mexico,  so  Spain  decided  she  wanted  some  more  land  and 
wealth 

Because  of  the  want  for  riches,  the  king  of  Spain  sent  out  Cortes  to  explore  Mexico 
and  obtain  all  the  riches  he  could.  Loving  adventure  Cortes  was  just  the  man  to  conquer 
Mexico. 

With  an  army  of  men,  Cortes  sent  out  to  conquer  Mexico.  As  they  moved  into  the 
interior  the  army  took  over  all  the  Indians  and  all  their  wealth. 
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Their  main  aim  was  to  conquer  the  Aztecs  Indians,  who  lived  in  Mexico  City,  which 
in  that  time  was  on  a  lake.  Upon  arrival  to  the  city,  Cortes  made  friends  with  Montezuma, 
leader  of  the  Aztec  Indians.  After  beginning  given  great  amounts  of  riches,  Cortes  decided 
to  capture  Montezuma,  and  have  a  ransom  paid  for  his  release.  The  ransom,  a  room  full 
of  gold  was  paid,  but  Montezuma  was  never  returned  because  he  was  killed  by  Cortes.  Made 
angry  by  Cortes's  act  the  Indians  started  to  fight  the  Spanish.  Many  Spaniards  ere  killed, 
always  along  with  many  Indians  but  Cortes  survived,  only  to  become  a  farmer  in  Florida, 
which  he  hated  very  much.  But  Cortes  was  only  one  of  Spain's  many  explorers. 

But  what  happened  to  Spain  after  conquering  and  exploring  all  this  land  in  the  New 
World?  In  1588  when  the  Spanish  Armada  was  defeated  by  England,  Spain  began  to  fall 
as  a  great  nation,  and  she  has  never  risen  to  the  position  of  a  great  nation  in  the  world. 


For  an  essay  in  this  range  group  the  conclusion  is  superior.  There  is  evidence  of  fair  ability 
in  sentence  structure  and  expression.  However,  violation  of  idiom  (e.g.  Spanishs,  in  that  time, 
arrival  to  the  city),  errors  in  spelling,  and  in  grammar  particularly,  have  lowered  the  quality  of 
the  essay.  There  is  some  confusion  of  facts  in  the  material. 


THE  BRITISH  NORTH  AMERICA  ACT 

The  British  North  America  Act,  under  which  Canada  became  a  Dominion,  has  a  long 
and  remarkable  history.  One  of  the  causes  was  that  in  about  the  1850's  the  people  of  Upper 
and  Lower  Canada  were  afraid  that  United  States  would  invade,  as  in  the  early  1800's.  The 
English  and  the  French  were  having  troubles  with  the  government.  The  British  parliament 
passed  several  acts  trying  to  solve  the  difficulties.  As  the  old  problems  were  solved  new 
ones  arose. 

In  the  1860s  a  representave  from  each  colony  met  to  discuss  their  problems.  The 
majority  agreed  to  unite  under  the  Dominion  of  Canada.  The  same  group  drew  up  the 
constitutions  under  which  they  would  unite.  The  constitution  were  sent  to  England  asking 
permission  to  unite  as  the  Dominion  of  Canada.  The  British  parliament  gave  them  permis- 
sion to  unite  if  they  wanted  to.  There  were  four  colonies  which  wanted  to  join,  which  were: 
Ontario,  Qubec,  N.B.,  and  N.S.  The  others  gave  thier  reasons  why  they  didn't  want  to  join. 

On  July  1st.  the  four  joined  to  form  the  Dominion  of  Canada.  The  capital  city  was  to 
be  Ottawa.  Each  province  chose  a  city  for  thier  provincal  capital.  As  the  years  went  by 
the  others  joined.  The  last  one  to  join  was  New  Found  Land  which  joined  in  1949.  The 
Constitution,  which  the  "Fathers  of  Confederation"  had  drawn  up,  has  gone  through  very 
little  change. 


In  this  essay  we  see  some  evidence  of  organization  and  of  unity  within  paragraphs.  How- 
ever, the  essay  contains  rather  general  statements.  (See  paragraph  one.)  Other  weakness  are 
repetition  (See  paragraphs  two  and  three  —  "join."),  lack  of  variety  of  sentence  structure,  and 
awkwardness  of  expression.  ("One  of  the  causes  was  that  .  .  .",  ".  .  .  .  colonies  which  wanted 
to  join,  which  were:   .  .  .") 

GROUP  FOUR  —  Sample  Essays  with  Scores  Ranging  from  29  -  20 

HOW  CANADIANS  LIVE 

Canadians  of  today  are  always  in  a  hurray  especially  those  who  live  in  cities. 
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A  father  of  a  family  does't  see  his  family  as  much  today  as  in  the  pioneer  days.  The 
father  is  away  all  day  working  so  he  can  support  his  family.  The  children  get  most  of  there 
education  at  school. 

There  are  churches  school  and  other  organizations  were  the  get  culture. 

The  mother  keeps  the  house  clean  washes  the  clothes  and  cookes  the  meals. 

When  Europeans  migrated  to  Canada  they  brought  there  skills  and  their  culture  with 
them.  Their  culture  has  effected  our  way  of  living  and  has  helped  build  a  better  Canada. 

Canadians  are  normal,  fairly  intelligent  people  most  of  which  are  honest,  and  hard- 
working people. 

A  lot  of  Canadians  have  their  own  homes  and  take  pride  in  keeping  them  nice.  For 
those  who  can't  afford  a  house  there  are  modern  apartment  houses. 

The  average  income  is  about  $1200  and  we  have  the  second  highest  standard  of  living 
in  the  world. 

On  the  eastern  and  western  coasted,  fishing  is  the  main  industry. 

The  Canadians  work  hard  at  the  job  which  is  a  very  dangerour  one.  Every  year  there 
is  at  least  one  accident. 

All  in  all  Canadians  are  friendly  and  socialable  which  makes  Canada  a  good  place  to 
live. 


A  lack  of  unity  is  probably  the  most  glaring  fault  in  the  essay  above.  While  all  the  state- 
ments do  have  some  relation  to  "How  Canadians  Live,"  the  entire  essay  is  merely  an  enumera- 
tion of  points.  Spelling  and  punctuation  errors  have  contributed  considerably  to  the  lowering  of 
the  score. 

ROLE  OF  THE  FAMILY 

The  role  of  the  family  in  our  culture  is  a  very  important  and  necessary  thing. 

Down  through  the  ages  families  have  changed  and  our  cultural  development  has 
changed  and  is  realatively  high  in  basic  needs.  Not  many  years  back  all  mothers  stayed 
home  they  looked  after  the  house  and  looked  after  the  children  constantly.  The  role  of 
the  mother  seems  to  of  changed  in  many  respects.  Now  days  many  mothers  work  in  the  day 
while  the  children  are  at  school.  Although  she  is  still  the  chief  person  with  the  care  of 
children  her  role  is  not  quite  the  same  as  it  was  a  few  years  back. 

The  role  of  the  father  has  changed  but  not  as  much  as  the  womens  part.  The  father 
is  still  the  chief  bread  winner  for  the  family  and  is  reasponsible  for  clothing  and  furnish- 
ing the  children  with  proper  education.  It  is  up  to  both  parents  mother  and  father  to  teach 
the  children  proper  manners  for  a  good  basis  of  citizenship.  He  should  provide  adequate 
living  quarters  for  his  family.  There  should  always  be  good  sound  books  around  the  home 
for  children  to  read.  The  men  of  the  house  should  impress  upon  his  children  good  study 
habits.  He  should  not  always  work  or  be  away  from  home  to  much  if  he  is  unable  to  see  his 
children  from  time  to  time  he  should  spend  as  much  time  as  he  can  when  he  is  home.  Per- 
sons in  the  family  should  try  to  get  along  for  happier  and  better  understanding. 

The  part  of  a  child  in  the  family  is  very  important  he  should  be  ready  and  willing 
when  his  parents  ask  him  to  do  something.  In  years  gone  by  boys  and  girls  had  to  work 
for  proper  living  facilities.  These  days  many  people  don't  care  when  their  children  should 
be  home  or  where  they  are.  I  think  it  is  the  duty  of  the  child  to  love  and  respect  his  par- 
ents even  if  they  are  allowed  to  wander  a  bit.  The  child  should  try  to  learn  and  keep  learn- 
ing all  his  life  what  should  be  done  and  what  shouldn't  be  done. 
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in  our  study  of  the  family  we  learned  how  to  learn  and  act  sensably.  If  the  teachings 
are  carried  out  by  all  the  parts  of  the  family  —  mother,  father  and  children  it  will  lead  us 
to  a  happy  and  very  high  culture. 


Here,  adequate  material  does  follow  a  logical  outline  to  include:  an  introduction,  emphasiz- 
ing the  role  of  the  family;  a  succession  of  three  paragraphs  about  the  mother's  role,  the  father's 
responsibilities  and  the  child's  part;  and  a  summarizing  unit. 

Weaknesses  in  composition  exceed  the  strengths  of  this  essay.  Poor  diction  has  produced 
such  expressions  as  ".  .  .  the  chief  person  with  the  care  of  children  .  .  .  ,"  and  "It  is  up  to  both 
parents  father  and  mother  .  .  .  ."  Faulty  construction  is  evident  in  run-on  sentences  like  "He 
should  not  always  work  or  be  away  from  home  to  much  if  he  is  unable  to  see  his  children  from 
time  to  time  he  should  spend  as  much  time  as  he  can  when  he  is  home."  The  reader's  total  im- 
pression is  aversely  affected  because  the  essay  contains  numerous  mechanical  errors,  and  the 
sentence  structure  fails  to  stimulate  interest. 

PROTECTION  FOR  THE  WORKER 

Many,  men,  women,  and  children  worked  in  factories  to  earn  they  pay.  They  worked 
as  long  a  sixteen  to  eighteen  hours  a  day.  The  children  started  working  as  young  as  six  years 
of  age  pushing  carts  though,  dark,  cold  tunnils.  They  were  not  even  four  feet  high  and  the 
children  working  had  just  a  few  rags  to  keep  them  warm  or  nothing  at  all.  if  they  got 
5  chilled  or  hurt  in  the  factories  that  was  there  fault,  the  family  would  most  likely  starve 
till  he  could  work  again.  The  factories  had  very  poor  lighting  and  no  ventilation.  The 
factories  were  never  kept  clean  and  always  had  a  musty  smell.  Then  one  day  Robert  Owen 
saw  these  half-starved  people  and  decided  to  do  something  about  it.  He  remembed  when  he 
was  a  boy  and  had  to  work  in  a  dirty,  non  ventilated  factory.   He  then  went  around  and 

10  saw  that  everyone  had  what  was  rightfully  theres.  He  decided  that  if  he  opened  a  factory 
of  his  own  and  payed  the  people  more  money  for  less  hours  he  would  be  just  as  far  ahead. 
He  then  put  his  experiment  to  work.  He  tryed  to  pass  is  experiment  and  at  last  give  it  a  try. 
His  wish  was  granted  so  he  set  up  his  factory.  He  made  sure  it  had  got  ventilation  and 
lighting.  People  then  came  to  work  for  him.  He  payed  them  well  and  the  factory  was  much 

15  cleaner  to  work  in.  Robert  Owen  then  tryed  to  pass  a  law  that  would  not  permit  children 
under  sixteen  to  work  in  factories.  That  was  passed  and  later  he  passed  the  10  hour  a  day 
law. 


This  work  shows  a  lack  of  almost  every  skill  essential  to  essay  writing.  It  consists  of  a  series 
of  statements  without  paragraphing  or  transitions.  Although  there  are  complex  and  compound 
sentences  they  add  little  to  the  style  since  practically  every  sentence  begins  with  its  subject. 
The  spelling  is  poor.  There  are  instances  of  vagueness  (He  then  went  around  .  .  .),  faulty  refer- 
ence (sentence  4)  and  faulty  sentence  structure,  (sentence  9). 

GROUP  FIVE  —  Sample  Essays  with  Scores  Ranging  from  19  - 10 

THE  ARBITRATION  OF  LINCOLN 

The  Arbitration  of  President  Lincoln  was  really  quite  a  mystrey.  A  man  by  the  name 
of  Boothe  was  actually  the  wole  cause  of  the  death  of  Lincoln. 

Boothe  was  one  of  Lincolns  actors.  He  was  one  of  the  most  liked  and  best  actors  Lincoln 
had.  Everyone  took  it  for  granted  that  Boothe  liked  Lincoln  but  apparently  he  didn't. 

Lincoln  had  called  a  general  assembly  and  was  standing  in  the  front  of  the  balcony  of 
the  Ford  Theatre  talking  about  the  government  when  a  person  from  the  assembly  got  up 
and  hurried  out.  He  causously  snuck  up  the  back  stairs  and  quietly  opened  the  balcony 
door. 
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In  the  mean  time  Lincoln  was  giving  the  famous  Gettysburg  award.  He  barely  got 
"Government  for  the  people,  of  the  people  by  the  people"  out  when  a  gun  was  force  through 
the  door  and  a  bullet  was  fired.  When  the  people  saw  Lincoln  slump  over  the  front  of  the 
balcony,  the  ladies  all  started  to  scream. 

Boothe  couldn't  go  back  down  the  back  stairs  because  the  people  were  already  start- 
ing to  rush  for  it  so  he  ran  to  the  front  of  the  balcony  and  jumped  over  it.  When  the 
people  saw  he  jump  they  all  recognized  him  and  someone  shouted  "grabe  him.  Its  Boothe!" 
but  before  they  had  time  to  he  was  outside  and  on  a  waiting  horse.  A  possy  was  formed 
immediately  and  sent  out  to  hunt  for  him.  After  about  three  days  of  hunting  he  was  found 
in  some  trees  near  the  theatre.  When  he  was  recovered  they  asked  him  why  he  had  shot 
Lincoln  and  they  found  out  he  was  opposed  to  the  way  Lincoln  run  the  government. 

If  it  wasn't  for  the  arbitration  of  Lincoln  the  Gettysburg  Award  might  have  been  twice 
as  long  as  it  is.  That  isn't  the  important  thing  though,  President  Lincoln  should  never  have 
had  such  an  abrupt  ending  to  his  life. 


The  preceding  is  one  of  those  essays  which  was  penalized  for  being  "off-topic."  While  there 
is  evidence  of  some  ability  in  mechanical  sentence  structure,  the  facts  in  the  essay  are  so 
confused  that  a  penalty  was  imposed  on  the  grounds  that  the  material  was  largely  irrelevant. 

GROUP  SIX  —  Sample  Essays  with  Scores  Ranging  from  9  -  0 

"THE  CRY  OF  DOLORES" 

The  cry  of  Dolores  was  very  famous  and  still  is  famous  for  the  people  in  England.  For 
these  words  helped  to  win  England's  freedom  from  the  Romans. 

The  cry  of  Dolores  was  "Vala  ha  Inpendicia"  meaning  "Long  Live  Inpendence." 

The  words  were  spoken  from  from  the  lips  of  a  catholic  prist  "Father  Hidaglo."  Later 
when  he  spoke  these  words  father  Hidaglo  and  his  assistant  along  with  hundards  of  Indians 
and  people,  the  Romans  excuited  them  for  speaking  and  believing  these  words. 

When  they  were  excuited  the  people  were  ready  to  give  up  the  fight  for  their  freedom 
for  they  were  afraid  of  being  excuited  too. 

Then  as  months  passed  the  peope  regained  convedesied  in  themselves  and  established 
a  union  to  fight  and  carry  the  words  "Vala  La  Independia"  with  them. 

Only  the  difference  was  that  they  didn't  only  believe  in  fighting  with  guns  and  gun 
power,  they  believed  in  beeing  spiritial  too  durning  this  fight. 

Later  when  the  battle  was  going  on,  many  of  those  whom  didn't  join  with  the  union 
became  peevish  and  took  courage  and  the  words  with  them  and  went  to  join  the  union. 

And  through  the  words  "Vala  La  Inpedencia"  the  English  regained  their  freedom  from 
the  Romans." 

That  is  the  story  of  the  words  "Vala  La  Inpendencia"  was  told  in  the  Canada  in  our 
Western  World  described  the  "Cry  of  Dolores." 


This  selection  contains  many  redundant  phrases.  The  first  three  statements  serve  weakly  to 
introduce  a  sequence  of  unorganized,  meaningless  paragraphs  and  sentences,  but  the  irrelevant 
material  presented  has  few  characteristics  of  an  essay. 
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SECTION  HI 

For  purposes  of  reference,  the  following  are  reproduced: 

(a)  The  Grade  IX  1956  Language  Essay  Question. 

(b)  Instructions  to  Sub-examiners  marking  essays  —  1956. 

(c)  English  Essay  Score  Sheet 

(Sections  A  and  B)  —  1956. 

(d)  Score  sheet  for  English  evaluation. 

(a)   THE  GRADE  IX  1956  LANGUAGE  ESSAY  QUESTION 

Social  Studies  is  concerned  with  people  and  their  environment.  It  has  to  do  with 
their  culture,  history,  government,  the  geography  of  their  homeland  and  their 
problems. 

You  are  to  write  an  essay  of  200-250  words  on  a  topic  from  your  Social  Studies 
course.  You  may  tell  the  story  of  a  person  and  his  achievements.  You  may  write  on 
an  historical  event.  Your  essay  may  describe  the  way  of  life  of  a  people,  or  it  may 
tell  of  some  aspect  of  government.  You  may  write  about  a  national  problem,  or 
about  how  much  a  problem  has  been  solved. 

REMEMBER  THAT  YOUR  TOPIC  MUST  BE  FROM  YOUR  SOCIAL  STUDIES 
COURSE. 

Write  the  first  draft  in  the  space  provided  for  ROUGH  WORK.  Revise  this  draft,  improving 
it  and  correcting  all  errors.  Remember  that  your  essay  should  show  your  ability  to  write  clearly 
and  correctly,  your  skill  in  organizing  ideas  and  expressing  them  in  well-chosen  words,  in  ef- 
fective sentences  and  paragraphs. 

Give  your  essay  a  title. 

Be  sure  that  you  stay  on  the  topic.  Develop  your  ideas  logically.  Write  the  finished  copy 
of  your  essay  in  the  space  provided  for  FINISHED  WORK.  (You  will  find  more  space  for  rough 
work  if  you  will  turn  the  next  page.) 

(b)   GRADE   IX— INSTRUCTIONS   TO  SUB-EXAMINERS  MARKING  ESSAYS— 1956 

The  method  used  is  designed  to  achieve  as  great  a  uniformity  of  marking  as  pos- 
sible and  to  ensure  a  distribution  of  scores  over  the  entire  scale.  Although  it  may  be 
considered  somewhat  mechanical,  its  merits  outweight  its  disadvantages  when  thou- 
sands of  papers  must  be  marked  bv  dozens  of  sub-examiners. 

The  fundamental  feature  of  the  method  is  the  use  of  the  basic  mark.  The  sub- 
examiner  starts  at  the  mid  point  of  the  marking  scale  and  arbitrarily  assigns  a 
basic  mark  of  50%  of  the  total  allotted  to  the  essay.  He  then  deducts  marks  for  all 
mechanical  defects  in  accordance  with  the  score  card  for  deductions,  which  provides 
a  maximum  of  deductions  equal  to  the  basic  mark.  (If  the  essay  were  written  with- 
out error,  in  simple  sentences  and  colorless  diction,  it  would  receive  50%  of  the 
total  score.)  The  next  step  in  the  marking  is  to  give  credit  for  every  evidence  of  the 
student's  effort  to  improve  his  writing  in  accordance  with  the  principles  set  forth 
in  the  language  texts.  The  first  three  headings  on  the  score  card  for  additions  in- 
clude the  most  teachable  elements  of  style  and  enable  the  examiner  to  award  a 
mark  for  each  instance  of  the  devices  listed  to  a  maximum  of  20  marks.  The  fourth 
heading,  "Total  Impression,"  provides  an  opportunity  to  award  up  to  10  marks  for 
effectiveness  of  style  not  dependent  on  the  specific  items  noted  in  the  previous 
sections.  Experienced  teachers  will  readily  recognize  essays  that  deserve  all  or  some 
of  these  additional  marks.  The  sub-examiners  marking  the  essay  should  agree  upon 
.  a  few  general  guides  to  enable  them  to  maintain  a  reasonable  degree  of  uniformity. 
Occasionally  there  may  appear  an  essay  possessing  a  maturity  of  style  achieved  in 
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a  manner  not  entirely  covered  by  the  scoring  procedure;  such  an  essay  should  be  re- 
ferred to  the  Chairman  for  special  consideration.  There  is  a  common  tendency 
among  markers  to  be  rather  more  conscious  of  defects  than  of  evidences  of  merit  in 
the  essays  they  examine.  It  is  hoped  that  this  method  of  scoring  will  assist  them  in 
cultivating,  at  least  in  so  far  as  Part  B  is  concerned,  a  more  positive  attitude. 
Each  examiner  should  find  a  few  papers  to  which  he  assigns  a  perfect  score  in 
Section  B  and  a  somewhat  larger  number  to  which  he  assigns  scores  ranging  from 
80  to  95  percent.  The  chairman  should  carefully  check  the  work  of  any  sub-examin- 
er who  fails  to  record  such  scores. 

As  it  is  obviously  unjust  to  give  a  basic  mark  if  the  student  has  written  little  or 
nothing,  a  penalty  is  provided  for  serious  deficiencies  in  the  length  of  the  essay; 
the  penalty  should,  of  course,  not  exceed  the  total  basic  mark  of  30. 
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(c)   GRADE  IX— ENGLISH  ESSAY  OR  PARAGRAPH   1956 

SECTION  A  (Deductions) 


DEDUCT  marks  for 


Enter  Marks  Here 


Spelling    

Punctuation    

Word  Usage  

Grammar    

Sentence   Errors 
Form   


2 

2 
1 

2 
1 

2 

1 

2 
1 

2 
1 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

1 

1 

1 

1 

1 

1 

TOTAL   DEDUCTIONS  FOR  MECHANICAL  ERRORS 
TOTAL  DIVIDED  BY  2  


TOTAL 


SECTION  B   (Additions) 


Note:  The  basic  marks,  which  total  30,  are  to  be  given  in  all  cases,  but  a  penalty  may  be  exacted  at 

the  discretion  of  the  sub-examiner  in  case  of  serious  deficiency  in  length. 

I 


Material: 

Basic  Mark  

Organization  (effectiveness  of  introduction  and  conclusion  and 


evidence  of  a  logical  plan) 
Contents  (significance  and  accuracy) 


Diction: 

Basic  Mark   

Award  1  mark  for  each  instance  of  the  use  (to  a  maximum  of 
four  instances)  of  any  of  the  following: 

1.  Exact  noun,  verb,  adjective 

2.  Comparison,  illustration,  simile. 

Sentence  Organization: 

Basic  Mark   

Award  2  marks  for  each  instance  of  the  effective  use  (to  a 
maximum  of  five  instances)  of  any  of  the  following: 

1.  Participial  phrase 

2.  Appositive 

3.  Subordinate  conjunction 

4.  Co-ordinate   conjunction   used   to   join   principal 
clauses. 

Note:  Award  not  more  than  4  marks  for  any  one  item. 

Total  Impression  


TOTAL     = 

Penalty  for  deficiency  in  length  

Net  total  for  Section  B  

Deductions  for  mechanical  errors  (total  on  Section  A)  

FINAL  SCORE 
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u 

o 

u 

W 

s 

at 

3 

•+j 

s 

C 

tt 

TS 

« 

3 

11 


6 

4 

13 
10 


10 


60 


w 


11 


13 


(d)  GRADE  IX  SCORE  SHEET  FOR  ENGLISH  EVALUATION 

For  checking  correctness  in  Written  Language. 

DEDUCT  MARKS: 

I.    Spelling  (including  apostrophe). 

II.    Punctuation — 

1.  Capitals  and  periods. 

2.  Comma. 

(a)  Words  and  phrases  in  series. 

(b)  Interruptions  or  parenthetical  expressions. 

(c)  A  phrase  or  clause  set  at  the  beginning  of  a  sentence. 

3.  Other  marks  of  punctuation. 

NOTE:  Deductions  are  to  made  only  for  gross  or  glaring  errors,  especially  in  the  case 
of  the  comma. 

III.  Word  Usage— 

1.  Homonyms. 

2.  Use  of  adjective  for  adverb. 

3.  Wrong  use  of  prepositions  and  conjunctions;  use  of  "like"  for  "as." 

4.  Impropriety — improper  use  of  words. 

5.  Violation  of  idiom. 

6.  Slang. 

7.  Words  omitted. 

IV.  Grammar — 

1.  Agreement;  verb  and  subject,  antecedent  and  relative. 

2.  Verbs  and  verb  forms. 

3.  Wrong  case  form. 

4.  Miscellaneous  errors. 

V.    Sentence  Organization — 

1.  Run-on  sentences;  excessive  use  of  "and"  and  "so." 

2.  Clumsy  construction. 

3.  Incomplete  or  fragmentary  sentence. 

4.  The  comma  splice. 

5.  Misplaced  modifiers,  wrong  word  order. 

6.  Indefinite  reference  of  pronouns. 

7.  Tense  sequence. 

8.  Unrelated  modifiers;  dangling  participle,  gerund  or  infinitive. 

9.  Miscellaneous  errors. 

VI.    Form— 

1.  Spacing  on  the  page,  and  title. 

2.  General  neatness. 

3.  Indentation  of  paragraph,  to  indicate  different  speakers  as  well  as  divisions  of  subject 
matter. 

4.  Penmanship. 

VII.    Percentage  of  required  length  

Marks  deducted  


0-19 

20-39 

40-59 

60-79 

30 

18 

12 

6 

26 


Date 

Due 

Printed  by  L.  S.  WALL,  Queen's  Printer 
Edmonton,   Alberta   —   1957 
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